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Talking about generative Al: A guide for educators (pp. 37). (2023). Dobrin, S. I.

Introduction

Artificial intelligence has been so popular that even fifth graders can tell you what it is.
ChatGPT, I assume, stands out from the list in terms of popularity. The rampant use of Al has
already been realized in different sectors, which indicates the importance and popularity of Al in
human life. Therefore, it is high time that teachers, parents, students, and the government engage
in active discourses to implement it ethically and successfully. Many teachers and college
administrators are dealing with numerous difficult questions about the emergence of generative
Al tools, especially a trial version of ChatGPT 3.5. Sidney 1. Dobrin’s short book attempts to
answer many of the pressing questions, such as how Al will impact academic institutions. Can
Al be integrated into higher education in productive and ethical ways? Moreover, how will
teaching and assessment change? I recently read Dobrin’s (2023) book, "Talking about
Generative Al: A Guide for Educators” (2023). He chairs the Department of English at the
University of Florida and is also part of the University of Florida's Artificial Intelligence
Initiative.
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Most of the time, Al is associated with academic misconduct, particularly when used
with Al tools. However, Dobrin has a different perspective. He stresses that academicians and
administrators should not concentrate their attention and energy on policing and surveillance, but
rather orient their students towards using such Gen Al tools and how they may impact their
personal, academic, and professional lives. This idea is striking. This book is intended for every
teacher. The most significant takeaway from his book is that we cannot stop Al’s influence from
spreading, but we can separate harmful components from its beneficial features.

The book's emphatic point is its urging to change the discussion of police from one of
control to one of education, teaching students the responsible use of GenAl. Dobrin, suggests
teaching students how to use Al safely for personal, academic, and professional success instead
of writing a long list of terms and conditions that can terrorize students. According to him, “Ban
always leads to some sort of secret use, rather than full compliance. That is, whether banned or
not, some students will still use the tools; they already do” (Dobrin, 2023, p. 25). In
re-positioning the discussion as one of curiosity, collaboration, and inquiry, teachers have the
possibility to nurture a more productive and future-oriented atmosphere. As an English teacher, |
can see it as an assistant, a helper, or a tutor. There is nothing wrong with using external
resources to unleash your latent abilities, but what you do, when you do it, how you do it, and
why you do it are the things that must be considered. This is what each teacher should emphasize
in their classroom.

The specter of plagiarism is raised throughout the book. Historically, plagiarism has been
defined as the unauthorized use of the ideas or words of another person's without giving proper
credit. The appearance of GenAl, however, complicates this definition. As GenAl tools are said
to create content that is not human-authored, the question of intellectual property and the rights
to Al-generated texts become central issues. One instance is when Dobrin poses a question, "Can
a machine's output be plagiarized?" He argues that GenAl platforms that base their output on
data extracted from human-written content may be the ones that plagiarize. By turning ethical
focus to the data practices of GenAl systems, Dobrin is posing a challenge to traditional
human-centered definitions of authorship and plagiarism. This reframing effectively illustrates
how traditional accountability in writing pedagogy is complicated by machine-generated text.
Instead of giving Al platforms the primary role of agency, the argument would benefit from
additional examination of shared responsibility among students educators and technology
developers. The conversation about authorship in Al-mediated writing environments would be
strengthened by such clarification.

Besides this, Dobrin challenges the argument that humans have the agency in writing.
Since the machines are now capable of producing logical and plausible text, the question of the
human author's role is raised. This is leading to a significant change in the way educators look at
the originality and authorship of their students. The book also points to the fact that the notion of
plagiarism in academia does not apply everywhere, thus, teachers are requested to think of
cultural differences when it comes to the concept of intellectual property in the globalized
classroom.
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One of the major concerns that Dobrin discusses is the issue of authentic student work.
The situation with students who use GenAl tools to write essays, do research papers, or even
answer exams is that instructors are left to wonder how to verify if they are really students” own
work. Dobrin is not presenting a straightforward answer, but he does acknowledge the
difficulties that come with such tools. The traditional methods of assessment—such as essays
that reflect a student's understanding and synthesis of material—are complicated by the presence
of GenAl, which can produce responses that are indistinguishable from human writing. This
raises significant concerns for instructors who rely on written assessments as a measure of
student learning. Even though there are no uniform opinions among scholars about the use of Al,
spelling checkers, grammar-fixing tools, etc. are being used without any guidance. In Nepal,
some colleges are ready to accept spell-checkers, grammar fixers, automatic correction tools, etc.
Such practices bring some questions to my attention: Don’t these tools disturb our evaluations of
students’ ability to spell words correctly and produce sentences grammatically? Which Al tool is
good, and which is bad? Why? We need to sit down together and explore solutions.

In addition to that, Dobrin argues that educators should question how to evaluate the
collaboration between humans and machines rather than just asking the question "Is this your
own work?". He explains that GenAl is not only changing the work that students submit but the
way they get to that work as well. Therefore, the issue of merely spotting Al-generated content is
no longer relevant. Instead, it is about figuring out how to properly and morally handle
human-machine collaboration in the academic setting.

In contradistinction to theoretical discourse, Dobrin provides practical ideas that can be
helpful to the educators when they set up their lessons, assignments, and assessments in a world
dominated by AIl. To illustrate, he proposes that schools should include more writing
assignments in the curriculum where students have to write the material in the class under the
teacher's supervision. Such tasks would be very challenging for GenAl to accomplish because
they require instant and direct interaction with the subject matter. Also, Dobrin suggests that the
assignments be centered around the personal experiences of the students, specific local events, or
the unique materials in the classroom - as these are the areas in which GenAl is least likely to
give relevant and authentic responses.

Dobrin also encourages the instructors to explain to their pupils the moral issues involved
in the use of GenAl. He puts the point across that nothing can be as essential as students'
comprehension of the fact that their work should be their own unless they have been given other
directives, and they must maintain transparency when it comes to the use of GenAl. "In response
to the pandemonium that the launch of ChatGPT has caused in the educator community, it seems
advantageous to ground teachers of all levels, irrespective of their rank, teaching or contractual
assignment, formally, in the subject matter of GenAl-related issue conversation with students.
Such readiness can be perceived as ongoing education or professional growth. So, staff should be
paid for this professional growth service to the institution" (Dobrin, 2023, p. 27). This point is at
the core of responsible Al use and safeguards that the students acquire the habit of employing
these tools in a way that advances their academic work instead of replacing it.
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Talking about Generative Al: A Guide for Educators addresses the concerns and
advantages of generative Al in education with an insightful and balanced perspective. When this
book was published, Al was a new phenomenon. Dobrin’s work came as a relief to may Al
enthusiasts and students. A lot of scholarship with an emphasis on its shortcomings has been
produced. However, Dobrin’s book, unlike other books, presents a more positive insight and
asks educators to be proactive and adapt their assignments to expect humanized answers. Sidney
I. Dobrin goes the extra mile to reframe the debates about academic honesty, plagiarism, and
assessment, by changing the emphasis from a focus on control and monitoring to one on
education and dialogue. Dobrin does not offer a magic wand, but his view that restrictions alone
are not effective in this technical era. His emphasis on how to encourage students to work
ethically with Al and, for teachers, how to create tasks that ask students to use their specific
experience sound more plausible. These suggestions are more relevant in large classes because
the idea of policing and monitoring each student’s work to detect Al content may sound absurd.
His tips of doing workshops, group counselling, and ethical reflections are somewhat
convincing. This work constitutes an indispensable tool for educators who want to come to grips
with the idea of GenAl and adjust their pedagogical approaches to this swiftly changing terrain.
Although Dobrin accepts that Al tech is rather complicated and full of puzzles, his book serves
as an anticipatory model for educators to tackle these challenges,

ESL and EFL teachers may find their students interested in using Al. Realizing that Al
has already entered each sector, educators can adopt what other colleges and universities have
adopted to enhance students’ creativity and learning potentials. Growing scholarship on Al has
focused on the continuity of Al with care. In the teaching of English as a foreign or second
language, ChatGPT has been serving as a free online tutor. Sherma (2024) tilts toward machine
learning and states that “ChatGPT, in particular, is becoming a necessity in fields such as
education, and has proved to be an interactive tutor for academic writing and concept building”
(p- 87). Moreover, “Al curricula have been popular to enable students to use Al knowledge and
related technologies to facilitate their learning and build their creations” (Ng et al., 2023, p.
6220). Students, teachers, parents, and stakeholders must be oriented together at the same place
about the safe handling of AI tools. One’s single effort goes in vain. A collective effort is
required. The good news is that Nepal, where English is a foreign language like in Indonesia, has
started working towards introducing Al policy in a restrictive way rather restricting it. Any
country can reap benefits from a sustainable, equitable, and intentional Al policies (Poudel &
Maharjan, 2025). Interested Al ethusiasts from the Global North can change their perspective on
Al after reading this review and book. Upon reading this book, I felt that EFL and ESL students
tend to rely on Al more than native speakers of English, and the limited and careful use of it can
prove to be a boon to EFL/ESL students in the future. Unfortunately, “most organizations in
Nepal lack the infrastructure, expertise, and readiness to implement Al-driven solutions
effectively” (Mahat et al., 2025, p. 82). Despite acknowledging the loopholes of Al, the book is
more inclined to the meritorious aspects of Al in the changing dynamics of our society. Every
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educator from the Global North and the Global South should surely read this book before making
a certain decision about the use of Al
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